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The edited collection of studies published in 2015 within the framework of the TAMOP 
project, identification number 3.1.1-11/1-2012-0001, implemented between 2008 and 
2015 under the European Union development project entitled ‘21st Century School 
Education (Development and Coordination). 2nd Phase’ fits well with one of the main 
directions of national and international education research to assess the school 
performance of disadvantaged students. The authors of the studies are mainly 
researchers of the Hungarian Institute for Educational Research and Development, the 
majority of which also have experience in teaching at higher education institutions. 

The volume is divided into two main parts. After a short introduction, there are five 
studies in the first part which provide an insight into the education of disadvantaged 
students. The opening study of the volume deals with the regional differences in the 
proportion of disadvantaged students. The following three studies are related to the 
“Further training of educators within integration programs” panel research, for which 
the questionnaire survey took place in 2006, in 2008 (financed by suliNova NPO) and in 
2014. Large sample questionnaire survey involved partly primary school managers, 
partly primary school educators. The fifth study, by Eszter Berenyi, presents the main 
results of a qualitative research involving 19 vocational school managers (the title of the 
study is ‘Analyses mapping domestic practises’). In the second part of the volume, we 
can read seven country reports which present the main characteristics of the 
educational system of the given country in a unified approach, with a special focus on 
school leaving and educational policy measures to tackle the issue. The collection of 
studies ends in a paper summarising the country reports. In what follows I shall shortly 
summarise the studies in the volume. 

Tamas Hives, in his paper entitled ‘Regional aspects of a disadvantaged situation’, 
presents the regional differences in the proportions of disadvantaged students as well as 

                                                 
28 University of Debrecen, Debrecen (Hungary), Email address: horichb@gmail.com, ORCID: 0000-0003-0940-0513  



HERJ Hungarian Educational Research Journal, Vol 8 (2018), No 3 

130 

regional differences regarding their academic advancement. In his study, the author 
takes into account the 2013 modification of the legislative definition of disadvantaged 
and multiply disadvantaged. He based his analysis on KIR-STAT (Statistical data of 
institutions of public education). In general, the proportion of disadvantaged and 
multiply disadvantaged students is high in those areas that are ‘poorer, detached and 
peripheral’, in other words: it is the highest in the eastern, northeastern counties, as well 
as in counties around the central river Tisza and the southwest river Drava. It also 
examines the risk factors of early school leaving (mature age, grade repetitions, 
absenteeism). Grade repetitions are higher in the northeast-southwestern axis of the 
country, mature age is present in an island pattern (e.g. in Nograd and Tolna counties), 
and absenteeism is particularly prominent in the northeastern counties. In the final 
chapter of the study, the author uses eight social and educational statistics indicators to 
identify risk areas located in a bulk: the risk in this lies in the fact that the population can 
only “catch up” through significant spatial migration, which in the medium term predicts 
permanent segregation of these regions.  

The following two studies in the volume investigate what the educators’ approach to 
school failure, selection and integrated education is. Aniko Fehervari’s study (Change in 
the way disadvantaged students are educated, 2006-2014) points out that the number of 
segregated schools has slightly increased in the eight years between 2006 and 2014, as 
has the teacher shortage in schools with a more adverse student composition. The 
majority of the educators are proponents of grouping according to skills and abilities, 
which also implicitly means acceptance of selection based on social groups and 
therefore in many cases based on ethnicity. The latter, of course, is openly admitted only 
by a few, namely only one out of ten educators believes ethnically separated classes have 
benefits only. At the same time, the higher the proportion of disadvantaged and/or 
Roma students is, the more optimal the educators consider the homogeneous classes 
grouped according to skills and abilities. As for the student failures, the data refer to the 
phenomenon that educators emphasise the responsibility of the parents and the family 
more and the role of the school less when one comes to schools with disadvantaged 
pupils. This attitude of blaming the others can also be seen in the fact that the educators 
value more the compensating effect of appropriate nursery institutions and well-
equipped schools. An important lesson of the study is that teachers’ attitudes do not 
change easily: the author observed that educator training aimed to change the teachers’ 
attitudes have only a transitional and minor effect. Krisztian Szell (Segregation and 
compensating for the disadvantage – teachers’ attitudes) differentiates four types of 
attitudes with a multi-variable statistical analytical procedure. According to those who 
“emphasise the role of the family” (18%) the schools have far fewer opportunities to 
compensate for the adversities than the family. Twice as many teachers (38%) believe 
the exact opposite, they are grouped under the label “emphasising the role of the 
school”. The ‘disillusioned’ (15%) underestimate the role of all factors (school, family, 
the relationship between school and family), while the “hopefuls” (30%) overestimate 
all aspects as important with regards to compensating the disadvantage. In the group of 
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teachers who emphasise the role of the family those who think homogeneous schools or 
classes are ideal are overrepresented, while the number of those who support 
heterogeneous study groups is relatively higher among those who value the role of the 
school (but at the same time the majority idealises homogeneous classes). Disillusioned 
educators, i.e. those who do not believe in the realistic chances of the disadvantage 
compensation, are more likely to be teachers of elementary schools with 
disadvantageous pupil composition, mostly in small settlements. 

Aranka Varga starts her study entitled Dropout or inclusion by clarifying the concept of 
inclusion, emphasising that the main point and the focus of the inclusion are in the 
inclusive environment. She analysed primary schools which took part in the research 
along the lines of six aspects of inclusiveness: space and material environment, diversity 
of assessment, preparation level of the implementers, institutional pedagogical services, 
cooperation and partnership, continuous renewal. Along the aspect of success in further 
education (taking into account the socio-economic status of students), four groups were 
formed between schools: the author distinguished successful, progressive, falling behind 
and unsuccessful schools. According to the results, within the successful schools, the 
proportion of schools in which the teachers are less prone to explaining student failure 
with personal or family factors is higher. There is a stable, well-prepared, self-
developing and cooperating teaching staff, whereas the institution has a wider and more 
intensive partner network. It is important however to note that the institutions labelled 
as progressive, falling behind and unsuccessful differ less from each other based on the 
given aspects.  

Eszter Berenyi: Failure routines or looking for the solution–problem narratives in 
vocational training is the title of the study which has analysed interviews with 
institution managers whose schools are most affected by school leaving. Vocational 
education without the school leaving exam has been seriously challenged, according to 
the school managers: low prestige of education, poor knowledge and skills of enrolling 
students, majority of students are disadvantaged, students are unmotivated and changes 
in the legal environment make schools’ and learners’ life more difficult (e.g. conditions of 
career change, career orientation, lack of non-educating staff). Although it is reported 
that the school leaving ratio at the vocational schools is very high, according to the 
interviews, the numbers are difficult to follow in schools, so understanding and 
perceiving the problem is largely perceptual. The reasons for the school leaving were 
almost everywhere the same: dropouts, absenteeism, academic results, but the 
institutional answers to the academic outcomes differed from each other. The author 
distinguishes between two patterns of logic: instrumental and expressive logic. The 
former is hierarchical, authoritative, and result-oriented; the latter can be defined as 
caring-supporting, equitable and diverse pedagogical thinking. In the case of the schools 
involved in the research, the elements of the instrumental and expressive action logic 
can be detected in a similar ratio, which is a warning in the sense that the former is more 
likely to lead to greater efficiency in the formation of higher social strata. 



HERJ Hungarian Educational Research Journal, Vol 8 (2018), No 3 

132 

The studies in the second part of the volume introduce the educational systems and 
characteristics regarding school leaving of seven countries. The editors tried to 
introduce at least one country from the Mediterranean (France [Gabriella Kallai], 
Portugal [Anna Imre]), Scandinavia (Denmark [Gyorgy Martonfi]), Western Europe (the 
Netherlands [Zoltan Gyorgyi–Anna Imre] Central Europe (Austria [Gabor Tomasz]) and 
the Baltic region (Estonia [Gabor Tomasz], Lithuania [Agnes Orsolya Kurucz]). Krisztina 
Mihalyi wrote a summary about country reports with the title ‘The main lessons of 
country reports’. Based on the practice of the countries surveyed, it is necessary to 
highlight remedial measures for preventing early school leaving (e.g. early childhood 
education, career orientation, early signaling system, individual follow-up), support for 
the transition from lower to upper middle class, the development of a comprehensive 
school model, flexible learning paths or handling disadvantaged areas as priority school 
districts. As the author herself points out, the fight against school leaving has received 
more attention in Hungary, too, but for the time being there is more yet to be done than 
there is success to be demonstrated. 

 


