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Introduction 

Marzanna Farnicka1 

 

In the contemporary world, the idea of ‘lifelong learning’ is a paradigm that has 

revolutionized thinking on the goals and methods of education. The changes affect both 

education subjects (teachers, pupils, students, persons offering support) and institutions 

connected with the educational process. We witness changes in the organization of 

university-level education, universalism in the taught content and changes in the 

learning environment facilitated by high student mobility. Nowadays, it is possible to 

study at several universities thanks to such programmes as, for instance, the Erasmus 

programme. Pluralisation of education, the possibility to pursue many paths and 

internalization are the phenomena resulting from the globalization processes. As 

Anthony Giddens writes in his book Modernity and Self - Identity (2010), separation of 

time and space and uprooting of social institutions have led to freedom, forming the 

global civilisation and reducing trust in the hitherto used sources of knowledge and 

guarantors of safety.  

In the new times, the patterns of life called by Bauman permanent wanderers, pilgrims, 

adventurers, loners and traditional settlers are alternative standards of living. The 

pilgrim and the wanderer are just representatives of some otherness (Bauman, 2000). 

Bauman does not point to new forms of existence or new ways of life but to their 

coexistence in the narrowing spacetime of postmodernism. This narrowing is a result of 

technological progress. In the context of dynamic and multicultural transformations of 

civilisation, the probability of evaluating others through the prism of stereotypes 

increases, as this attitude saves the time and effort needed by a post-modernist man to 

recognise and test new alternatives of life pathways. This can bring not only escalation 

of conflicts in the already known areas, but their more frequent recurrence, as well as 

the emergence of new conflict points. Numerous studies conducted by teams from the 

Central and Eastern Europe point to the profits and costs of the transformations that 
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have occurred in recent years (see: More. Pusztai, Engler Comparative Research on 

Teacher Education, 2014, results of TECERN Research network and researchers from 

the Lifelong Learning stream, Lobanov, Skvortsov,2013).  

Because of the changes in the environment, an individual has the possibility to go 

through life in a way that is different from what s/he expected. According to the J. Piaget 

model of structuration and restructuration of psychological processes (1972, and M. 

Tyszkowa, 1987), it is possible only when the individual gets engaged into a given 

process of behaviour. The mere observation of ‘potential’ does not change the structure 

of the human mind and can only lead to some discomfort that requires the onset of 

processes of self- reflection or, according to Giddens, the onset of the reflective “I”. The 

subject needs to be able to answer the questions: What do I choose? Who am I? Who do I 

wish to be? 

The changes taking place in the post-modernist era involve the very centre of identity 

and ideology, i.e. the system of values. For instance, the education systems of Western 

Europe put much emphasis on such values as autonomy and independence, while the 

systems in Asia emphasise the worth of mutual dependence and sense of community. 

However, both systems promote openness to the world, which is manifested for example 

by the fascination of young people with new cultures. That is why in Europe, where the 

normative development is directed towards individualism, sometimes the fascination 

with another identity or ideology (i.e. the collectivistic one) emerges. On the other hand, 

in the countries of the East, an increased interest in the Western path of development, 

promoting individualism, subjectivity and satisfaction of one’s individual needs is 

observed. The consequences of these changes are long-reaching and touch the core of 

culture. The changes in the values and life goals or styles of life can lead to the 

emergence of new groups of minorities (islands) on the ocean of traditional culture that 

in time will become in the culture of the majority for those choosing a different path of 

development.  

Up till now we have introduced some new problems encountered during higher 

education connected with identification issues, the intellectual and emotional sphere, 

environment and educational assessment and with special type of exclusion, being 

without roots or support. 

This issue of HERJ presents articles by authors interested in numerous problems among 

HE students concerning adaptation, professionalization, identity, and organization of 

educational assessment and support system throughout Europe (the Czech Republic, 

Hungary, Poland, Russia, Spain and the United Kingdom). The authors, representing the 

area of sociology of education, educational policy research, school psychology and social 

education, analysed students and Higher Education environment with special focus on 

various areas in which problems occur, as well as on solutions to those problems. The 

presented volume is divided into two parts. The first one, entitled ‘Selected Threats 

Connected with the Higher Education Process’ deals with selected determinants of 
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problem occurrence, such as the creation of the environment and specific expectations 

for students, the organization of the education process, student mobility or family 

influence on students’ attitudes. The second part, entitled ‘Methods and Strategies of 

Student Support’ collects articles presenting ways of solving the problems diagnosed 

among students and caused by health issues, disability, change of study system, or 

stress. 

The first article in this issue, prepared by Maria Abramova and Valery Krasheninnikov 

(Russia) and entitled ‘Transformation of the Model of Interaction Between Science and 

Higher Education in Yakutia’, is devoted to research on the dynamics of development of 

science and education interaction as social institutions in the conditions of the Soviet 

and post-Soviet Russia. Using historical analysis, the article demonstrates that the 

success of implementation of innovative projects in the field of higher education in 

modern Russia is directly connected with the background of the long-lasting 

cooperation of the Russian Academy of Sciences with universities. Thus, the efficiency of 

employment of the Anglo-Saxon model of science and education interaction in the 

conditions of modern Russia is practically based on the completeness of the realization 

during the Soviet period of scientific and educational establishments within the Prussian 

(Austro-Russian) model, which confirms the immense efficiency of the latter. 

The second article prepared by Vera Kosikova (the Czech Republic), Marzanna Farnicka 

and Hanna Liberska (Poland), entitled ‘The Role of Assessment in Autonomy 

Development’, focuses on the formative function of assessment. The formative function 

of assessment is mainly achieved by feedback resulting from the student's performance. 

This contribution focuses on selected aspects of the formative function of assessment, on 

the concordance of teaching and assessment goals (and processes) from the perspective 

of their formulation and the assessment criteria, on the examination of the 

understanding of the taught subject from the perspective of adopting concepts and their 

correctness during evaluation, and finally on the didactic approach when working with 

errors while analysing the student's performance and her/his development of autonomy 

and responsibility. 

The third article prepared by Noemi Serrano Diaz (Spain) and Hazel Crichton (Scotland, 

the UK) entitled ‘University Experiences. Mobility in Higher Education: New Needs to 

Improve It?’ concentrates on the possibilities and threats stemming from the 

opportunity of participating in the Erasmus student exchange project. The Erasmus 

programme helps students study at other European universities, get to know other 

countries, live in another culture (folklore, food, language, etc.), develop autonomy and 

mature as an adult. The literature has pointed out that the economic, social and 

academic stresses that students experience can, in some cases, generate or exacerbate 

mental disorders (Bradley, 2000) and generate depression and anxiety (Russell et al, 

2010; Ying & Han, 2006) which can even manifest itself in somatic symptoms (Mori, 

2000); this could involve classroom absences and drug-taking as side effects. This study 

describes the positive experiences of five Erasmus students studying at the University of 
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Cadiz within the framework of student exchange, detailing the measures taken by the 

host university to address potential stressful issues. 

The next article (4) entitled ‘The Influence of Family Type on Youth Forming Strategy for 

Higher Education’ prepared by Maria Abramova, Galina Goncharova and Vsevolod 

Kostyuk (Russia) is based on the results of the sample inquiry of secondary school 

graduates of the city of Novosibirsk and the Novosibirsk Territory and shows a certain 

interdependence between the youth’s educational strategy and their family type (the 

latter determined on the basis of their parents’ education. This idea proves earlier 

investigations on the role of the family in forming attitudes of the youth that allow them 

to develop their adaptation potential. This issue was tackled by the authors in their 

monograph “Sociocultural Adaptation of the Youth of the North”. The analysis of value 

orientations, as regards the choice of educational strategy, shows that all school 

graduates consider further education first of all as an opportunity for further 

professional development.  

It has also been shown that differences in perception of the value of attaining post-

secondary education are conditioned by young people’s different life attitudes which are 

formed, inter alia, by parents who have different levels of education. 

The second part, ‘Methods and Strategies of Student Support’, presents two articles. The 

first one, entitled ‘”Services for Students with Disability at the University of Debrecen. 

Structure and Experiences”was prepared by Andras Berenyi, Mihaly Fonai and Edit 

Szabo from Hungary and second prepared by Marzanna Farnicka M. – (Poland) “Mental 

problems in adaptation of HE students - organizational and individual model of coping 

with adaptation problems among students”. These two articles attempt to propose an 

organizational system and intervention strategies among students who have problems 

in coping with duties involved in Higher Education. The experience comes from the 

Debrecen University, the Zielona Gora University and the Cadiz University. 

As HERJ Special Issue editor, I am convinced that the presented topics and contents 

should be interesting for higher education organizers, academics and students who 

perceive many problems among HE students related to adaptation, identity and 

behaviour.  

As authors, we hope that this special issue Different Areas of Students’ Problems 

towards Understanding and Overcoming might help overcome those problems and is 

one of many steps to develop the way of Excellent Higher Education. 
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